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CROSS-CULTURAL PRAGMATICS AND IMPLICATIONS IN TEACHING
ENGLISH AS A SECOND LANGUAGE

KPOCC-KYJIbTYPHASI TIPATMATHUKA W HMILIMKAIIMMA B OBYYEHHUU AHIJIMMCKOMY
A3BIKY KAK HTHOCTPAHHOMY

Kpocc-kynemypuas npaemamura u MedlcKy1bmypHole UMRIUKAYUU USPAIOM 8AICHYIO PO 8 00YHeHUU aH2TUICKOMY A3bIKY
KaK UHOCMPAHHOMY 8 PAMKAX UCNONIb308ANUSL KOMMYHUKAMUSBHO20 NOOX00d.

Being a competent user of English has become increasingly important nowadays, because it is common
knowledge that the English Language has acquired a status of a world language and is now spoken all over the
world. However, being a fluent speaker of English does not mean to be a competent user of the language. The
notion of a competent user of the language has been changing through years, becoming more and more
complicated. Actually, a present day view of a communicatively effective person, and it is exactly what we aim at
while teaching languages to students, is based upon both linguistic and pragmatic competence. As Rintell-Mitchell
writes in her article ‘Cross-cultural pragmatic failure and implications for language teaching’, “Perhaps the
fascination that the study of cross-cultural pragmatics holds for language teachers, researchers, and students of
linguistics stems from the serious trouble to which pragmatic failure can lead. No ‘error’ of grammar can make a
speaker seem so incompetent, so inappropriate, so foreign, as the kind of trouble a learner gets into when he or she
does not understand or otherwise disregards a language’s rules of use” [1, 3].

Pragmatic aspect is an indispensable part of mastering any modern language, whose main role is to be a means
of communication. To become a Culturally Effective Person (CEP), one must take into account pragmatic aspect of
communication, which is closely connected with implications and connotative meanings of the words and phrases
used in discourse. According to I.V. Arnold, “The expressive function of the language with its orientation towards
the speaker’s feelings, and the pragmatic function dealing with the effect of words upon listeners are rendered in
connotations [2, 47]”. The philologist also dwells upon the role the pragmatic aspect plays in the theory of
language, “The extra linguistic factors influencing usage and development of language constitute one of the crucial
problems of linguistics. They are dealt with in sociolinguistics and linguo-stylistics. ... socio linguistics is primarily
interested in variations in language according to uses depending on social, educational, sex, age, etc [2, 240]”.

Pragmatics in language teaching is a relatively young problem, attracting a lot of academic attention of
numerous scholars, whose concern is either with teaching, communication or pragmatics. The most reputable
authors in this domain are: Rose Kenneth, G. Pohl, D. Torsborg, H. Spencer- Oatey and others. But for the
paramount importance of the pragmatic competence in teaching a foreign language, stressed in these works, the
focus is on the general principles and the expected outcome, whereas the strategies of fulfilling the goals set before
the teacher are carelessly left behind.

This work, being a presentation of the actual teaching experience results is supposed to become a useful
contribution to the bulk of the ones devoted to the problem of the cross-cultural pragmatics and implications.

The methodological basis of this work is constituted by traditional general methods of scientific research, such
as analysis, synthesis, comparative method. Some new methods and approaches are also applied, such as cultural
approach, socio linguistic approach, psychological and cultural — historical approach to the problem of pragmatics
and implications in teaching. Teaching a language is different from teaching any other science, “as learners strive to
express their social identities ... and teachers seek to involve the whole person in the learning process” [3, 1].

Rose and Kasper define pragmatics as ‘the study of communicative action in the socio-cultural context’ [3, 1].
Thus, a learner of English should take into account cross-cultural pragmatics of his/her interlocutor, because, say,
European pragmatic context is totally different from the English one, and the American pragmatic implications are
not the same as the English ones. And it is a subject matter of anthropologists and sociologists more than of
linguists. Jeremy Paxman is probably one of the most prominent figures in this domain, as well as his followers,
such as an English anthropologist Kate Fox, whose works have won both academic and public respect through the
last decade. The aim of her books, as the author herself states, is to “...to provide a grammar of English behavior.
[4, 2], such as what to say when you see a person for the first time, how to introduce yourself, how to leave and
how to say “Goodbye!” It is also important to know how to behave and what to say when you are lucky to get
invited to an English house, as it is an extremely rear as far as foreigners is concerned. It must be mentioned that
native speakers of English are usually very tolerant and broadminded people, generously forgiving foreign speakers
of English both their imperfections in accent and behavior. For example, a native speaker would not be shocked if
you ask him/her “What do you do for your living?” However it is not socially accepted to require about the source
of income in the English society [4], as well as about the name of your interlocutor, unless he or she reveals it
him/herself. Kate Fox calls this implication a ‘no-name rule’ [4].

The English culture is very different from the American and European ones, that should be taken into
consideration while teaching English. As Kate Fox, a reputable English anthropologists states, “Native speakers can
rarely explain the grammatical rules of their own language. In the same way, those who are most ‘fluent’ in the
rituals, customs and traditions of a particular culture generally lack the detachment necessary to explain the
‘grammar’ of these practices in an intelligent manner [4, 2]”. But teachers of a foreign language cannot afford this,
helping their students to integrate into a new culture. Say, even most simple things like saying ‘hello’, ‘goodbye’
and ‘weather talk’ in English can have their nuances.
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For example, what seems to be easier than introducing yourself, saying “Hello, I am John. What’s your name?”
It is quite acceptable for America and, probably, in some formal situations in Britain, but not if you are somewhere
at the pub bar counter or at a party. The research Kate Fox conducted reveals that ‘the only correct way to introduce
yourself in such settings is not to introduce yourself at all, but to find some other way of initiating a conversation...
[4, c. 39]”. American people often feel astonished if not offended by the English reaction to pronouncing their
names, as the English may just smile politely and say ‘Hello” without revealing their names in return. Kate Fox
says, “... the English do not want to know your name or tell you theirs until a much greater degree of intimacy has
been established — like maybe you marry their daughter [4, c. 39]”. No matter how ironic it sounds, the fact should
be taken into consideration by the teachers of English, who have to explain to their students the rule of ‘grooming
talk” with the English.

As a solution to the problem, Kate Fox suggests to strike up a conversation by making ‘a vaguely interrogative
comment about the weather 9or the party, or pub or wherever you happen to be) [4, c. 39]”. It also should not be
done too loudly and the tone should be light and informal, not earnest or intense. The objective is to drift casually
into a conversation, as though by accident, that is much more appealing to the English ear, than direct introduction.
Sometimes, the names of the interlocutors remain a mystery up to the end of the conversation, that is quite correct
according to the rules of cultural pragmatics. In the end of conversation, as Kate Fox suggests, you may say:
“Goodbye, nice to meet you, er, oh — I didn’t catch your name?’ as though you have only just noticed the omission.
Wait, until your new acquaintance divulges his/her name, and it is the time to introduce yourself in an offhand way,
as though it is not a matter of importance: ‘I’m Bill, by the way’[4, c. 39]. In teaching, however it is not always
easy to explain such implications to the students. It is better to play out a situation, creating a pragmatic context.

Another aspect of the same problem is that it is not entirely polite to ask someone directly ‘What do you do?’,
although you might think it is the most obvious question to a new acquaintance. The English prefer to play so called
‘guessing-game’ [4, c. 44]. At the social gatherings where people often meet each other for the first time, the
‘guessing-game’ is played, when people attempt to guess a person’s occupation from ‘clues’ in remarks made about
other matters. Guessing-game techniques are also used widely by the English to find out where people live, whether
they are married, what school or university they went to, and so on.

As part of this work we have been doing some experiments in teaching that kind of implications to the
intermediate and advanced adult students. They were given a task to find out as much personal details as possible
without making a direct inquiry about: name, occupation, place of living, marital status, etc. The activity was
meant to be a role play. For this purpose, the participants were asked to choose his or her English identity: name,
address of the house or flat they live in, occupation, job, social and marital status, number of children, etc. All
personal details should be written on a sheet of paper which is to be signed by a real name of the student and given
to the teacher. In such a way, the learners will remember all their new personal details better and the teacher can
follow the flow of their dialogues and make useful suggestions if necessary. The setting may be a social occasion at
someone’s house or any other place, where people communicate in an informal atmosphere, such as a cocktail party
or an anniversary of someone’s wedding, engagement or a birthday party. The students may stay on their seats or
move around the room, if possible to make the pragmatic context more real. Firstly they should choose someone
they would like to talk to. It does not have to be a dialogue; people can talk in groups of three or even four,
depending on the situation and the learners themselves. The teacher must take care though that everyone is
involved. The teacher, having the personal information about everyone, asks each group to perform a talk. But
before the students start to perform the task, some explanations should be given to make it clear and the results
more effective. Here we again refer to the Kate Fox’s book ‘Watching the English’, which is of great help here.

To find out about occupation, one might like to start with comments about traffic problems in the local area,
which elicit the response: ‘Oh, yes, it is a nightmare and the rush hour is even worse: do you drive to work?” The
other person knows exactly what question is really intended, and will usually obligingly answer the unspoken
enquiry, as well as the spoken one, saying something like: ‘Yes, but I work at the hospital, so at least I don’t have to
get into the town centre’. It is a sign to the questioner to make a direct guess: ‘Oh, the hospital — you’re a doctor,
then?’ It should be explained, that if two or three possible occupations are indicated, it is polite to name the highest
status one as the first guess — doctor rather than nurse, porter or medical student; solicitor rather than secretary;
senior manager than a office worker, etc. Also, even though an explicit guess is appropriate at this stage, it is best
expressed as an interrogative statement, rather than as direct question [4, c. 44-45].

Everyone knows “the rules of this game”, and most English people tend to offer helpful ‘clues’ early at the
beginning of the conversation, to assist their interlocutor and speed up the process. Even if one may be shy,
embarrassed about one’s job or is trying to be enigmatic, it is considered very rude to prolong the clue-hunting
stage of the game for too long, and once someone makes an explicit guess, you are obliged to reveal your
occupation. It is almost equally impolite to ignore any obvious ‘clue-dropping’ by your new acquaintance. If, say he
or she mentions in passing that ‘My surgery is just round the corner from here’, you are to make a guess: ‘Oh, so —
you’re a GP?’ [4, c. 45].

When the person’s occupation is finally revealed, it is customary, however to express surprise. The standard
response to ‘Yes, I am a doctor [or teacher, accountant, IT manager, secretary, etc]’ is “Oh, really?!” as though
occupation was unexpected or fascinating. These nuances, however, are to be paid attention to while teaching
English only on the intermediate and advanced levels, as they might cause difficulty to explain to beginners or
cause confusion. Besides, such communicative competence is not normally expected from the foreigner, though
very much appreciated.
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Thus, many culture-pragmatic features are implicit, but they are nonetheless central in communicative
encounters. Given the extent of cross-cultural variations, it is not difficult to imagine that inter-cultural encounters
can be a challenge for interlocutors with the potential risk of inter-cultural failure. It should be noted that inter-
cultural is not restricted to mean native-non-native interactions, but any communication between persons who, in
any particular domain, do not share a common linguistic or cultural background, such as workers and management,
members of ethnic minorities and police, in the context of academic writing, university lecturers and new
undergraduate students, young people and elderly, etc. So, it is nothing, but necessary to develop further studies in
teaching cross-cultural pragmatics and implications to all speakers of English to increase both their level of
language and communicative competence.
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Bosnooyesa 10.A. YK 811.112.2°253:33
AKTYAJIBHBIE KPUTEPUU O®OPMJIEHUA HEMEIKOA3BIYHOU JEJIOBOU
MNEPEITUCKHU

B coBpeMeHHOI /1e10BOH KOMMYHUKAITUHN 3HAYUTEIHFHOE MECTO 3aHUMAET MEPenucKa, Kak opuinanbHas, Tak 1
HeodunuanpHas. Bo Bce BpeMeHa Je0BOE OOIICHHE M COOTBETCTBEHHO JICJIOBas MEPEMUCKa ObLIM OJHUMH W3
BaXHOW COCTaBISIONICH JIF00Oro OW3HEca, TJIABHBIMH CPEICTBAMH B3aUMOJICHCTBUS B €r0 paMKaX. YMCHHE
TpaMOTHOTO O(OPMIICHHUS JEIOBBIX NIHCEM SBISCTCS OJHMM U3 (PAKTOPOB YCHENTHOW MpeaIpUHHUMATEIbCKON
nestenbHOCTH. COONIONEHNE TPaBWII, YCTAHOBJICHHBIX CHeNU(PUKONH (QOpPMBI NETOBOTO NMHCHMAa W TPAIUIMSAMH
00IIeHNs, UTpaeT 3HAYUTENBHYI0 POJb B OM3HECE MPU BEACHUH O(PHUIMAIFHOW MEPEMUCKH, TI03TOMY H3ydeHHE U
BEISIBIIGHHE HOPM, KAaCAIOMIMXCS HE TOJBKO O(OpPMIICHHS NHChMa, HO TaKXKe M XapaKTepa H3JI0XKECHHS ero
COJICpIKaHMs, OMPEACIIAIOT AKTyalbHOCTh JAHHON paboThl. B maHHON cTaThe paccMaTpuBaeTCs OQHIIMATbHAS
nepenrucka u c€c OCO6CHHOCTI/I, a TaKiKE MPCACTAaBJICHBI aKTYaJIbHBIC TCHACHUWU Ppa3sBUTUA HeMeLIKOHSbI'—IHOﬁ
JICIIOBOM MEPEIHICKHU.

Ha ceromusmHuii AeHB CYIIECTBYET OOJBIIOEC KOJIHMYSCTBO HCCICIOBATEIBCKHX pPAabOT Ha TEMy JEIOBOU
MIEPEMUCKH, HO, K COXKaJICHHIO, TIpodiieMa oGopMIIeHUS O(HUIMATBHO-IEIIOBOTO IHChMa PACKpHITa HE B IOJHOM
Mepe. BeiOpanHas TeMa IpeAcTaBisIeTCsl aKTyalbHOM, TaK KaK HCCIETYIOTCS MOCIeIHHE KPUTEPUH O(OPMIICHHUS
Oo(UITHATBHON MEPETTUCKH.

Ilenbto cTaThU SBISACTCS HCCICIOBAHUC W M3YYCHHE JKaHPA COBPEMECHHOTO JEJIOBOTO MUChbMA M CHCIUGUKU
nepeBoaa. J[is NOCTHOKEHHsI 3TOM LENH CTaBSITCA TaKHE 33aJadd KaK pPACCMOTPEHHE W aHAIM3 Pa3BUTHSA
COBPEMCHHOTO O(HIIMATBHO-JICIOBOTO CTHJIS B HEMEIIKOM S3BIKE, BBISIBICHHE OCHOBHBIX YEpT, KOTOPBIC
XapaKTePHBI Il COBPEMEHHOTO O(PHUIIMATFHOTO MHChMA, aHAIN3 CHENU(UKN ero MepeBoa.

O¢wummansHO-AETOBOW CTHIb - (YHKIMOHANBbHAS pa3HOBHIHOCTH S3BIKA, JTOT CTWIb YJAOBIETBOPSET
moTpeOHOCTs 00mecTBa B JOKYMEHTAJIFHOM O(GOPMIIEHHMHM pPa3HBIX aKTOB TOCYJapCTBEHHOH, OOIIeCTBEHHOMH,
[OJIATUYECKOM, SKOHOMHUYECKOH >KU3HH, JENOBbIX OTHOLIEHUI MEXIy rOCyJapCTBOM U OpraHU3alMsIMH, a TAKKe
MEKy YIEHaMH 00IIecTBa B OQHITHATBHON chepe ux obmeHus [6]. TeKcThl 3TOT0 CTUIIS MPEACTABISIFOT OTPOMHOE
pa3HooOpa3ue JKAHPOB: YCTaB, 3aK0OH, MIPHUKA3, PACIOPSHKEHUE, TOTOBOP, HHCTPYKIIHS, %Kajo0a, pelenT, pa3aIindaHOro
polla 3asBICHHSA, a TaK)KE MHOXECTBO IEJOBBIX XXaHPOB (HAIpuMep, OOBSICHUTENbHAs 3aIicka, aBToonorpadus,
aHKeTa, CTATHCTUYECKHH OT4eT W 1p.). JKaHpel O(UIIHATBEHO-AETOBOTO CTHIIS BBHIIONHSAIOT WH(OPMAIHOHHYIO,
MPEIHCHIBAIOIIYT0, KOHCTATHPYIOIIYI0 QYHKIMK B pa3iIHudHBIX chepax gestenbHOCTH [1, ¢. 40].

Kputepusimu  opunmanpHo-aenoBoro crwisg, nmo H.A. borateipeBoii um JILA. HozapuHoi sSBISIOTCS
“0IHO3HAYHOCTb, IIEIOCTHOCTh M Ye€TKOCTh MoHsTHI [, ¢. 39].

XapakTepHbIMU 3KCTPATUHIBUCTHUYECKMMHU YepTaMu O(HUIHATIBHO-eI0Boro ¢t o D.Pusens [2, c. 439]
SBIIIOTCS.  (DYHKIIMOHAIBHOCTh,  OTCYTCTBHE  «WHAWBHIYAIILHOCTH»,  (OPMAIBbHOCTH M TOYHOCTb.
C IJIMHTBUCTHYECKOW TOYKH 3PCHUS CTHJIIO CBOMCTBEHHO VIIOTPEOJNCHHWE TaK HA3bIBAEMOW (PYHKIIMOHAIEHO
OKpAaIIeHHOW JIEKCHKH, MecToMMeHHbIX Hapeuwil (hiermit, hiervon, hierfuer), «oOmmux» riaronos (unternehmen,
durchfuehren, erfordern), a raxke npemtoros zwecks, laut, infolge.

CoBpeMeHHOE MUCHMO JIOJIKHO OBITh YSTKHM M MPUBETIMBBIM TI0 OTHOIICHHIO K ampecaTy. [loatomy ciemnyet
n30eraTh MyCTHIX, OOLIMX WM BBICOKOMAPHBIX (hpa3, MPOCTPAHHBIX PEYEBBIX 00OPOTOB, KOTOPHIC, pa3pacrasch,
TOJIBKO YTOMSIT aJjpecara Wil BOBCE OTTOJIKHYT ero. V3MUITHUME MOTYT OBITh, K IPUMEPY, TaKUE (POPMYITUPOBKH:
"Wir haben von lhrem Schreiben in allen Teilen bestens dankend Kenntnis genommen” - “Unter Bezugnahme auf
lhre Nachricht von 3.7., mit der Sie davon Kenntnis geben, dass ..."

[Mucate pexomeHIyeTcss B akTHBHOM 3aiore. Ilpeamer maccuBeH; Bce XMBOe - akTWBHO. IlostomMy mo
BO3MOYHOCTH CJIEyeT UCTIOIB30BaTh hopmy nesters.|[1, c. 42]

AKTUBHBIA 3aJI0I' OXKUBJIAET CTUJIb IMUCbMa WU IOTOMY npe;quTMTeaneﬁ, OJJHaKoO MMaCCUBHBINA 3aJIor HeE
SIBIIICTCS. a0COJIOTHO HempreMieMbM. KpoMe TOro, macCUBHBIN 3aJ0T MPENINOYTHTENBHEH, KOT/Ia HeKeIaTeIbHO



