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Dgaparova E.C., Bairamova Sh.M.
CREATIVE APPROACH TO TEACHING ENGLISH IN HOME READING CLASSES AT
HIGHER INSTITUTIONS

Annomayus. [lannas cmamovs paccmampugaem Memoouxy no 0OMauiHemy YmeHuio 8 gbiculell wKole no pac-
ckazam Kamepunvt Moncgunwo. [enaemcesa akyenm na pazgumue KOMMYHUKAMUSHOU KOMIEMEHYUY CIMYOeHMO08 No-
CpeOCmBoM TUMEPAMYPHO20, CIUTUCMUYECKO20 AHATU3A, UHMEPNPEMAYUU pAcCKa3d, COCMAGIeHUs Niana no opa-
Mamuzayuu xyoosxcecmeennozo mexcma. Ilpu ananuze mexcmogozo mamepuana b6onee 0emanbHo 00CYHCOAIOMCs
9NU300bL U CYEHbl, KOMOpble 3ameM UCNOAb3YIOMCs KAK OCHO8A OISl HANUCAHUA CYeHapus opamamusayuu. nemeH-
mMbl NPOEKMHOU pabomsl N0 COCMAGIEHUI0 CYEHAPUs U CONYMCMEYIoujue 3a0aiu 00ecnevusaonm 603MONCHOCHb pa3-
BUMUS MBOPYECKO20 BOOOPAICEHUS U CAMOBLIPAdICEHUS. CINYOEHMA.

Katherine Mansfield’s literary creativity is really a great contribution to the world’s literature. Her endowment
to English literature mainly takes the form of short stories. Although she couldn’t altogether escape the influence of
contemporary decadent art, her work on the whole upheld the traditions of English realism.

Katherine Mansfield (pseudonym of Katherine Middleton Murry), in her brief lifetime, has published only four
collections of short stories, but they have set her among the internationally renowned masters of psychologlcal
prose. An admirer of the art of Chekhov she prefers “subdued tones and colours and leaves her main message in im-
plication” [1].

In the Journal she wrote: “I am the English Anton Chekhov”. This, of course, is an exaggeration. She lacks
Chekhov’s “depth of understanding, his vast knowledge of people in every sphere of life, his concern for both pre-
sent and future of his country” [3]. Hers is a narrow world-principally that of the intelligentsia, though their feelings
and thoughts are analyzed by her with rare insight, often ironical and sometimes tender. But within her scope she
had a vivid sense of society’s inhumanity to the lower classes, disgust with the snobbishness and hard-heartedness of
the privileged, their indifference to the sufferings and the merits of the poor.

The value of short stories for classes in Home Reading as close scrutiny of a fine literary text may be in itself a
richly satisfying and rewarding experience as it enhances our intercultural sensitivity and awareness that there are
universal truths and sentiments that bind us all. To be able to do it a student should be aware of the literary devices
writers use to enrich the language and create complexity within a story.

Katherine Mansfield’s short stories are highly advisable for literary analysis in Home Reading classes as the
short story is usually concerned with a single effect conveyed in only one or a few significant episodes and scenes,
thus being timesaving as it quite possible to make literary analysis and to evaluate a story within the 90-minute class
and to make up a plan for a drama language learning.

It is noteworthy that Katherine Mansfield’s stories are extremely interesting for this purpose, as they are emo-
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tional, the language is up—to—date, the one for language learning classes. The students get to know writer’s approach
to the social, psychological and philosophical problems of life through the analysis of her treatment of characters,
choice of plot, and manner of writing. The main idea of this article is to make Home Reading classes both entertain-
ing and beneficial and it is an attempt to show how you can use Home Reading classes as a basis for teaching litera-
ture through elements of project work and dramatic activities.

To understand how the lesson progresses it is necessary for a teacher to have a clear vision of 3 phases:

- Phase 1 is literary analysis of a story;
- Phase 2 is working out a plan for making up a fictitious scenario;
- Phase 3 is acting out.

The Story “The Baron” is really appropriate for this kind of work. With masterful skill the author shows snob-
bishness of the people in the German pension who worship a weak and wretched person just for being the First of
Barons, for his title. There is almost no plot in the story but indepth look into the inner world of human emotions
and feelings.

The dominant peculiarity of Katherine Mansfield’s stories is a combination of contrast, climax and denouement.
The narration is given in the first person. The atmosphere of reverence, worship and awe to the Baron is conveyed
from the very beginning illustrating the way the privileged cringe to the upper classes.

The scenes and episodes given below are supposed to be suitable for dramatic activities based on the story “The
Baron” [5].

The scene when the postman comes with the mail illustrates this masterfully “...he threw my letters into my
milk pudding, and then turned to a waitress and whispered. She retired hastily. The manager of the pension came in
with a little tray. A picture postcard was deposited on it, and reverently bowing his head, the manager of the pension
carried it to the Baron. Myself, I felt disappointed that there was not a salute of twenty-five guns® (sarcasm) [5].

Another scene in the salon when the people of the pension gather in the evening “...suddenly the door opened
and admitted the Baron. Followed a complete and deathlike silence. He came in slowly hesitated, took up a tooth-
pick from a dish on the top of the piano and went out again. When the door was closed, we raised a triumphant cry.
It was the first time he had ever been known to enter the salon. Who could tell what the Future held? (sarcasm). He
never had any instinctive, natural desire to establish contact with others”. No wonder “...he debarred himself from
the pleasures of intellectual intercourse” [5].

How does K. Mansfield portray the Baron? -“Small and slight, with scanty black hair and beard and yellow-
toned complexion”[5].

It goes without saying that such a person is engaged only in trivial things, inappropriate for “a great person — the
First of the Barons”.

The way he eats salad “...taking a whole lettuce leaf on his fork and absorbing it slowly, rabbit-wise a fascinat-
ing process to watch”, he “...looked like a little yellow silkworm” [5].

The way he has his coffee makes him pitiful and somewhat wretched but not an awesome person, “...we were
served with coffee. I noticed the Baron took three lumps of sugar putting two in his cup and wrapping up the third in
a corner of his pocket — handkerchief. He was always the first to enter the dining-room and the last to leave”,
“...looked forlorn, his feet slipped in his sandals” [5].

So what does that man do in his solitude? He never mingles with anyone, forever alone with black leather bag
(that is the symbol of his bygone wealth) - “...he entered with the black bag, he retired with his black bag — and that
was all”’[5].

So why did he do so? “I fear”, he said, “that my luggage”(all his luggage could be packed in a little bag) “will
be damp. I invariably carry it with me in this bag — one requires so little — for servants are untrustworthy”. “I sit
alone that I may eat more, my stomach requires a great deal of food. I order double portions, and eat them in peace”.
Which sounded finely Baronial. “And what do you do all day?” “I imbibe nourishment in my room” [5].

So the author here uses denouement that speaks for itself. These episodes reveal snobbishness of the people in
the pension who seeked any contact with the Baron due to his rank and looked down on people that they considered
inferior.

Phase I

The structure of the lesson may be as follows:

1) Describing in logical sequence the portrayal of the Baron and the attitude of the people in the pension.

2) Giving a summary of the story (in 2-3 sentences)

3) Giving certain details of the story which portray the attitude of the author to characters and events

4) Analyzing devices used by the author to send her message to the reader.

At this Phase the students analyze the point of view, the tone, the voice, the plot of the story, the narration,
the composition, i.e. they get ready for Phase II when they have to make up their mind which task to take up.
Phase II deals with elements of project work on the story “The Baron”.
the monitor,
writing a scenario,
actors,
carrying out interviews for highlighting the play,
making a poster about the play,
finding characters in paintings of artists similar to those of the story,
. acting out the play,

Each item of phase 11 is discussed in class causing positive motivation what is the key to successful language
learning. This discussion helps to develop the learner’s own communicative competence as it bridges the language
of the story and the learner’s own world, disclosing abilities for self-expression in the most beneficial way. It is
really a rich and rewarding experience both for students and for teachers themselves.

Phase I1I.
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Acting out, drama, workshops with the students in which the students deepen

their understanding of linguistic, stylistic, cultural etc. issues, involve them in practical exercises making them
enthusiastic and genuinely interested in the participation in the scenario, which in educational terms, is highly sig-
nificant.

It is supposed that this approach to foreign language teaching methodology is undeveloped and it is worth much
closer attention and studies. We worked at short stories of Katherine Mansfield as a basis for teaching literature
through dramatic activities, though it is rather hard to do taking into account the development of students imagina-
tion and self-expression. Still we have made an attempt in this aspect of teaching English and we have used Kathe-
rine Mansfield’s stories (The Baron, Bliss, A Cup of Tea, The Garden Party, Marriage A La Mode) as a basis for
making up a scenario and acting out. While doing so we set up a fictitious scenario which intensified further some of
the issues that had been raised in the writer’s stories. This way of having Home Reading classes gives a new impe-
tus, students experience something new in each class, they are full of surprise, sudden twists, unexpected situations
which keep them motivated and interested and this kind of language teaching contributes to the overall personal de-
velopment of the learner. And is not this what all education, including language education should really be about?
Language learning becomes a playful, enjoyable activity. Let us bear in mind what well-known German poet Frie-
drich Schiller stressed in his reflections about aesthetic education: “... man only plays where he is a human being in
the fullest sense of the word, and he is a complete human being only where he plays” [6].
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JYTI'A HECTABHJIBHOCTHU B YKPAUHCKOM 'EONOJIMTUKE

«locyoapcmeo cozdaemces He padu moz2o moavKo,
umobbl JCUMb, HO NPEUMYUIECNEEHHO Ol MO2O,
umoObl JHCUMb CHACMIUGO ... »

[TprHIMIT OTBETCTBEHHOCTH TOCYAAPCTBA M €T0 PYKOBOAWTENEH 3a Cyp0y YKPaHHCKOTO HapoJia BBIABUTAET Ha
MIEPBHIIl IJTaH aKTyalbHOCTh BHEIIHETIOIUTHYECKOT0 Kypca CTpaHbl Ha JaHHOM HCTOPHUYECKOM dTarle.

AKTyanpHOCTB TPOOJIEMBI 00YCIIOBIIEHA!

1. 3HadeHHEM KaTETOPHU COLMOKYJIbTypHas pyOeKHOCTb YKpaWmHBI, KOTOpas MpOSBISIETCS B 3THOKOH(eEccHo-
HaJIBHBIX TPAAMLISIX, IPUHAICKHOCTEIO €€ K PyCCKOSI3bIYHOMY MHpY. Heo0Xo1mMMo MOMHHTSE, 9TO MOCHE T1a-
nenusi Kuesckoii Pycu BocTOYHOCTaBSIHCKIE 36MITH CTalll PyOeKOoM ITPOTHBOCTOSHHS KaTOJIMIECKOTo 3arana u
npaBocyiaBHOro Bocroka

2. Hcropus BOMH, HCTOPHS ITOXOAO0B 3allaJHBIX OpA NMPOTUB Pycu moaTBepkAaeT, 4To HAIIMM HapoJaM MPUXOIu-
JI0Ch HE pa3 00BEIUHATH AJIS TOTO, YTOOBI OTCTOSATH YECTh M HE3aBUCHUMOCTh OOBEIHMHEHHBIX TOCYIapCTB BOC-
TOYHBIX CIaBSH

3. AkTtyanmpHOCTB IPOOIEMEI B TOM, YTO YKpanHa KaK Ba)KHEHIIas YacTh BOCTOYHOCIABIHCKOTO MUpa (popMupyet
HOBYIO ITPO3aIagHyI0 I'eONOIUTHKY, HAHOCS ceifdac elie Ooibile B OyaymeM OrpoMHBIH Bpell BceoObeMITIoIIeH
0€3011acHOCTH NPAaBOCIaBHON IIMBUIIN3AIMN

4. AKTyalbHOCTb CTaTbU 00YCJIaBIMBAETCS KPU3UCHBIM COCTOSIHHEM HE TOJIBKO ITOJIMTUKU U SKOHOMHUKH CTPaHBI,
HO ¥ YCHJIMBAIOIIMMCS paCKOJIOM HAallMM Ha BOCTOYHYIO U 3aIaJHYIO YacTh

5. AKTyalpHOCTH NMPOOJIEMBI AUKTYETCS OCOOBIM BHMMAaHHUEM HAyKH, CPEICTB MacCOBOM HMH(OPMAaIHU yKpauH-
CKOM OOIIECTBEHHOCTH K OOCYKIIaeMBIM BOIIpOcaM. JTOW MPOOIEeMON 3aHUMAeTCss MHCTHTYT Te0CTpaTerude-
CKUX TEXHOIIOTHH, yUeHbIe W ucciemoBarenu: npodeccop B. JlepraueB — «I'eomomutuka» Kuer 2000, «EBpa-
3miickue pyoexu BoHHBI U Mupan-Opecca, 1996, «Packanennsie pyoexu» Onecca, 1997, I'amxuse. «BBenenue
B reonoauTuky».-M.1998; bxxesunckuii. Benukas maxmartHas gocka. ['ococTBo AMEpHUKH U €ro reocTpare-
rudeckue umnepatuBbl.-M, 1999; Jlanunesckuii H.51. Poccust u EBpona.-M, 1991, Jlyrua A. OCHOBBI T€OIIONH-
tuku.-M, 1997 u ap.

[TyGnukyemast cTaThs pacKphIBAaeT HEAAIbHOBHUIHBIC IIArK YKPAHMHCKHUX MOJIMTHKOB HAIPaBJICHHBIC HA 3aIUTY
nHTepecoB CIIIA m HATO Bompeku MHTEpecaM BOCTOYHOCIABSIHCKHX HapoJoB. Llenb CTaTbu — yCHIMTH aKLEHT
TCONOJIMTUIECKUX MHTEPECOB YKPAMHBI, OTMETHTh OMIMOOYHOCTh U BPEIHOCTH IPO3aNaJHOr0 U aHTHPOCCHHCKOTO
Kypca YKpauHbl B COBPEMEHHBIX yCIOBHUSX.

[leprnonudeckas mevats ¥ MyOJIMKyeMble aHATUTHIECKHUE UCCIIEAOBAHMS 00CY)KIAI0T M aHAJTM3HPYIOT TEOIOIH-
THYECKUH BEKTOP MOIUTHKH COBpPEMEHHOH YKpauHbl. DTUM BOIIPOCAM IOCBAIICHBI Pa3Jelbl B yIEOHBIX TOCOOUSX,
Hanpumep, JlepradueBa B.A. I'eomonutuka.- Kues, 2000, cTatbu B razerax «KprsiMckas mpaBnay, «3epKaio HeIemm»
U JIp., cTaTbu B XypHanax «BectHnk MI'V», «MupoBasi 5KOHOMHKA M MEXIyHapOAHbIE OTHOIICHU», «IlonmTHde-
CKUE UCCIEOBAHUM U JIP.

[MTonynu3M mepBbIX JIET HE3aBUCHMMOCTH YKpPaWHbl CMEHWIICS HECMOJIKAEMbIMU CTEHaHHSAMH 00 yTpaueHHBIX
BO3MOXKHOCTAX Jeunura GuHAHCOBBIX, MaTepUAIIbHBIX, JHEPTETUUECKUX U JAPYTUX PECYPCOB.

HeszaBucumocTs, cBaMuBIIAsICs Kak «MaHHA HeOeCHas», HE cTajla TOH JparoleHHOCTHIO, paau KOTOPOH Hapox



